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Abstract

This study examined English language teachers' knowledge and usage of Task-Based Language Teaching (TBLT) in
secondary schools in Ibarapa Central Local Government Area, Nigeria. The study specifically investigated teachers'
level of knowledge of TBLT and the extent to which they utilise TBLT strategies in classroom instruction. A
descriptive survey research design was adopted for the study, while total enumeration of English language teachers
in Ibarapa Central Local Government Area was used. Data were collected using a TBLT knowledge test and a
classroom usage assessment tool, while descriptive statistics such as mean and standard deviation were used for data
analysis. The findings revealed that English language teachers possessed a high level of knowledge of Task-Based
Language Teaching. The study further revealed that teachers moderately utilised TBLT strategies in classroom
instruction. Although teachers demonstrated competence in areas such as classroom management, task variation,
and reflection on lesson outcomes, some aspects of TBLT implementation, including the use of authentic materials,
communicative task planning, learner interaction, and integration of language skills, were not consistently applied.
The study concluded that English language teachers in Ibarapa Central Local Government Area, Nigeria, are
knowledgeable about Task-Based Language Teaching and moderately utilise its strategies in English language
instruction. The study therefore recommends continuous professional development programmes and practical

training aimed at improving the effective implementation of TBLT strategies in secondary school classrooms.
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Introduction

In the 21st century, language education
has moved beyond mere transmission of
grammatical rules or lexical items. It is now
conceived as a dynamic process through which
learners develop communicative competence,
critical thinking and social interactional skills.
Language, being both a medium of thought and a
social tool, enables individuals to participate
effectively in academic, professional, and
interpersonal domains. For nations like Nigeria,
where English serves as a second language and
the principal medium of instruction, the
effectiveness of English Language Teaching
(ELT) directly influences educational outcomes
and national development.

The teaching and learning of English in
Nigeria have historically been influenced by
colonial legacies, examination pressures and
teacher-centred pedagogies. Despite decades of
policy reforms and curriculum reviews aimed at
promoting communicative competence,
research evidence consistently shows that
Nigerian secondary school students often
exhibit limited proficiency in authentic
language use, especially in speaking and writing
(Ajayi, 2022). Many students are able to
memorise grammar rules and reproduce them in

examinations, yet they struggle to apply these
forms meaningfully in real-world contexts. This
discrepancy between linguistic knowledge and
communicative ability points to a deep-rooted
misalignment between curriculum intentions
and classroom realities (Olagbaju & Popoola,
2021).

English language teaching in Nigerian
schools has been dominated by structural,
teacher-centred, and examination-oriented
approaches, such as the Grammar-Translation
Method (GTM) and Audio-Lingual Method
(ALM). These traditional models emphasise
accuracy over fluency, rote memorisation over
discovery learning, and teacher authority over
learner autonomy. Although these methods may
help learners internalise linguistic forms, they
rarely provide opportunities for spontaneous
communication, creative language use, or
interactional competence (Ogunleye, 2020).
Consequently, graduates of such systems may
possess declarative knowledge of English
grammar but lack procedural fluency, a
challenge that becomes evident when learners
are required to function communicatively in
academic or professional environments.
Scholars such as Umar (2020) and Adeyemo
(2023) have therefore called for a pedagogical
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reorientation towards communicative,
experiential, and learner-centred models capable
of bridging the gap between knowing about
language and using language meaningfully.

It is within this reformist movement that
Task-Based Language Teaching (TBLT) has
emerged as a promising alternative to traditional
methods. Rooted in the Communicative
Language Teaching (CLT) paradigm, TBLT
emphasises learning through meaningful
interaction, authentic tasks, and learner
engagement (Nunan, 2004). It shifts the
instructional focus from teaching discrete
linguistic items to engaging learners in goal-
oriented activities that simulate real-world
communication. Examples of such tasks include
conducting interviews, planning community
events, solving everyday problems, or writing
letters and reports. In each case, learners use the
target language as a means to an end, rather than
as an end in itself (Ellis, 2009; Bygate, 2019).
This functional orientation aligns with
constructivist learning theories, which view
knowledge as actively constructed through
experience, collaboration, and reflection.

The TBLT is underpinned by four core
pedagogical principles: learner-centredness,
authenticity, focus on meaning, and integration
of skills (Nunan, 2004). Firstly, learner-
centredness recognises learners as active agents
in the learning process who bring prior
experiences, needs, and interests into the
classroom. Teachers, therefore, act as facilitators
who scaffold learning rather than as transmitters
of fixed knowledge (Richards & Rodgers, 2014).
Secondly, authenticity ensures that both tasks
and materials reflect real-life communicative
purposes, thereby increasing learners'
motivation and relevance of instruction
(Gilmore, 2007). Also, TBLT places meaning
before form, prioritising fluency and
comprehension during task performance, before
drawing learners' attention to grammatical
accuracy during post-task reflection (Ellis,
2017). Lastly, it promotes the integration of
listening, speaking, reading, and writing,
recognising that language use is holistic and
interconnected (Long, 2015).

A typical TBLT lesson follows a three-
phase framework: (1) Pre-task, where learners

are introduced to the topic and supported with
necessary language input; (2) Task cycle, where
learners collaborate to complete the
communicative task; and (3) Post-task, where
they reflect on outcomes, report findings, and
focus on linguistic forms noticed during
interaction (Willis & Willis, 2007). This cyclical
process fosters both communicative fluency and
linguistic accuracy, offering a balanced
approach to language instruction (Ellis, 2009).

Empirical studies conducted in Asia,
Europe and Africa have reported significant
gains in learner motivation, participation, and
communicative competence when TBLT is
effectively implemented (Rahman, 2020).
However, the implementation of TBLT in
Nigeria has remained minimal and uneven,
especially in public secondary schools. Several
systemic and contextual challenges impede its
adoption. These include teachers' inadequate
knowledge of TBLT principles, limited exposure
during pre-service training, insufficient
instructional materials, large class sizes, and
rigid, examination-driven curricula
(Akinfenwa, 2021). Many teachers, accustomed
to traditional methods, perceive communicative
approaches as impractical in contexts with
scarce resources and overloaded syllabuses
(Umar, 2020). Moreover, institutional
expectations that prioritise test performance
over communicative outcomes discourage
experimentation with innovative methods
(Ajayi, 2022). As a result, the potential of TBLT
to transform ELT practice remains largely
unrealised.

The situation is particularly pertinent in
Ibarapa Central Local Government Area of Oyo
State, a predominantly rural region
characterised by diverse socio-economic
realities and educational challenges. Teachers in
this area often face overcrowded classrooms,
limited access to teaching aids, and infrequent
professional development opportunities. While
national curriculum frameworks and policy
documents advocate communicative language
teaching, the actual classroom practices in many
rural schools remain teacher-centred and
examination-focused. There is therefore a
pressing need to investigate teachers'
knowledge, perceptions, and classroom
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application of TBLT in this context. Such an
inquiry will not only reveal the extent of
awareness and usage but also identify specific
institutional and pedagogical barriers that must
be addressed to facilitate innovation.

In alignment with the National Policy
on Education (NPE, 2014), which emphasises
functional literacy and skill acquisition, it is
imperative that English language instruction
fosters learners' ability to use language
purposefully and communicatively. Since
teachers serve as the primary agents of
curriculum implementation, their understanding
¢ and application of contemporary
methodologies such as TBLT are critical to
achieving policy objectives. As Richards and
Farrell (2005) observe, successful educational
reform depends less on curriculum design and
more on teacher knowledge, beliefs, and
classroom practices. Thus, assessing teachers'
practical usage of TBLT in Ibarapa Central local
government areca of Oyo state will provide
valuable insights into the feasibility of scaling
up communicative pedagogy across Nigerian
secondary schools.

The persistent gap between language
teaching objectives and learners' communi-
cative performance in Nigeria calls for empirical
research into classroom practices and teacher
competence. TBLT offers a theoretically
grounded and empirically validated framework
capable of addressing this gap. However, its
success depends on teachers' conceptual
understanding, contextual adaptation, and
institutional support.

Statement of the Problem

Despite numerous curriculum reforms,
policy directives, and professional development
initiatives aimed at improving English
Language Teaching (ELT) in Nigeria, learners'
communicative competence remains
substantially below expectation. Public
examination reports and classroom-based
assessments consistently reveal that many
secondary school students struggle to use
English effectively for oral and written
communication. They may possess a superficial
grasp of grammatical rules and vocabulary but
often fail to apply this knowledge in authentic
communicative contexts. The persistence of this
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performance gap suggests that current
instructional approaches may not be adequately
aligned with the communicative demands of the
21st century. In Nigeria's multilingual and
multicultural context, where English functions
as a lingua franca and a tool for academic
progression, such limitations have profound
implications for learners' academic success,
employability, and participation in a globalised
world.

In response to these pedagogical
shortcomings, Task-Based Language Teaching
(TBLT) has been globally recognised as an
innovative and effective approach for promoting
meaningful language use. Grounded in
communicative and constructivist principles, It
emphasises learning through interaction and
task completion, where learners use the target
language to accomplish real-world goals. This
study assessed the knowledge and usage of Task-
Based Language Teaching (TBLT) among
English language teachers in secondary schools
within Ibarapa Central Local Government Area,
Oyo State.

Objectives of the Study
The specific objectives of the study are to:

i. examine the level of teachers'
knowledge of the concept, principles,
and theoretical foundations of Task-
Based Language Teaching (TBLT) in
secondary schools in Ibarapa Central
local government of Oyo State.

ii. determine the extent to which teachers
use TBLT strategies in teaching English
language in secondary schools in
Ibarapa Central local government of
Oyo State

Research Questions

i.  What is the level of knowledge of
English language teachers in Ibarapa
Central Local Government Area about
Task-Based Language Teaching
(TBLT)S

ii. To what extent do English language
teachers in Ibarapa Central Local
Government Area use TBLT strategies
in their classroom instructionS
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Scope of the Study

The study investigated knowledge and
usage of Task-Based Language Teaching
(TBLT) among English language teachers in
secondary schools within Ibarapa Central Local
Government Area, Oyo State. It covered English
Language teachers in senior secondary schools
in Ibarapa Central Local Government Area, a
region characterised by a mix of urban and rural
educational settings, which provides a balanced
context for examining variations in teacher
awareness and classroom implemen-tation.

Significance of the Study

The study has provided insights into
teachers' understanding and utilisation of TBLT,
as will help teachers reflect on their current
instructional practices and recognise the
importance of designing meaningful, task-
oriented lessons that promote active learner's
participation and communicative competence.
Findings from this study have also provided
empirical evidence for curriculum planners that
could guide them in reviewing and updating the
English Language Curriculum to reflect task-
based principles. This will ensure a more
communicative and activity-oriented syllabus
that aligns with global best practices and
enhances functional language use among
learners.

The results will inform policymakers
and school administrators about the training
needs of teachers regarding innovative teaching
methods such as TBLT. This may influence the
design of in-service training, workshops, and
capacity-building programmes aimed at
improving teachers' methodological compe-
tence and equipping schools with the necessary

instructional resources.

The findings will highlight the need for
pre-service teacher education programmes to
include comprehensive modules on TBLT and
other communicative language teaching
approaches. This will ensure that upcoming
teachers are better prepared to adopt learner-
centred, activity-based pedagogy upon
graduation.

Methodology

This study adopted the survey design
which enabled the collection of qualitative data,
providing a comprehensive understanding of
teachers' knowledge and usage of Task-Based
Language Teaching (TBLT). All the English
Language teachers in 11 secondary schools in
Ibarapa Local Government Area of Oyo State
were enumerated. The instruments used were
Knowledge of Task-Based Language Teaching
Test (r=0.76) and Usage of Task-Based
Language Teaching Rating Scale (r=0.78). The
researcher collected a letter of introduction from
the Department of Arts and Social Sciences
Education for the study. Administration of the
questionnaire lasted for the period of four weeks.
In turn, the consent of all the participants was
sought before administration. The researcher
moved from one school to the other. Data
collected were analysed using descriptive
statistics.

Results and Discussion of Findings
Answering the Research Questions

Research Question 1: What is the level of
knowledge of English language teachers in
Ibarapa Central Local Government Area about
Task-Based Language Teaching (TBLT)S

Table 1: Level of English language teachers' knowledge of Task-Based Language Teaching (TBLT)

in Ibarapa Local Government Area

Variable N | Minimum| Maximum | Mean| Std. Deviation
KNOWLEDGE OF TBTLT 28 | 14.00 18.00 17.43 | .95950
Valid N (listwise 28

Table 1 presents the descriptive statistics
showing the level of English language teachers'

knowledge of Task-Based Language Teaching
(TBLT) in Ibarapa Central Local Government
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Area. The table indicates that the 28 teachers
who participated in the study recorded a
minimum score of 14.00 and a maximum score
of 18.00 on the TBLT knowledge test. The
results further show a mean score of 17.43 with a
standard deviation of 0.96. The high mean score,
which is very close to the maximum obtainable
score of 18.00, suggests that the teachers
demonstrated a high level of knowledge of Task-
Based Language Teaching. This implies that
most of the respondents were familiar with the
principles, stages, and instructional
requirements of TBLT. In addition, the relatively
low standard deviation indicates that the
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teachers' scores were closely clustered around
the mean, showing little variation in their level of
knowledge. This suggests a general consistency
among the respondents in terms of their
understanding of TBLT concepts, rather than
wide differences in knowledge levels. The
findings reveal that English language teachers in
Ibarapa Central Local Government Area possess
substantial knowledge of Task-Based Language
Teaching.

Research Question 2: To what extent do
English language teachers in Ibarapa Central
Local Government Area use TBLT strategies in
their classroom instructionS

Table 2: English Language teachers' use of TBLT strategies in their classroom instruction

SIN ITEMS Excellent

Very Good

Good Fair Poor Mean St.D

1 The teacher shows evidence of planning
lessons around communicative, real  -world
tasks.

1(3.6%)

12(42.9%)

12429%) | 3(10.7%) | - 2.60 74

2 The teacher uses TBLT's three stages (pre - | -
task, task, post-task) in lesson planning.

9(32.1%)

17(60.7%) | 2(7-1%) - 275 59

3 The teacher incorporates problem -solving or | -
discussion tasks in my lessons.

7(25%)

20(714%) | 1(3.6%) - 279 50

4 The teacher encourages learners to interact
and collaborate in completing tasks.

1(3.6%)

12(42.9%)

13(464%) | 2(7.1%) - 2.60 69

5 The teacher uses authentic materials (e.g.,
news articles, real- life dialogues) for
classroom tasks.

2(7.1%)

12(42.9%)

12(42.9%) | 1(3.65%) 1(3.65%) | 2.53 83

6 The teacher provides feedback after tasks to
help learners reflect on language use.

2(71%)

6(21.4%)

17(60.7%) | 3(10.7%) - 275 75

7 The teacher integrates all four language
skills (listening, speaking, reading, writing)
during tasks.

3(10.7%)

6(21.4%)

15(53.6%) | 4(14.3%) | - 2.71 85

8 The teacher allows learners to plan and
report their task outcomes to the class.

3(10.7%)

5(17.9%)

18(64.3%) | 2(7.1%) - 2.67 77

9 The teacher adapts TBLT strategies to suit
large class sizes or limited resources.

3(10.7%)

6(21.4%)

13(464%) | 6(21.4%) - 278 90

10 The teacher simplifies English concepts -
using TBLT in a large class sizes or limited
resources.

8(28.6%)

13(464%) | 7(25.0%) | - 2.96 74

11 The teacher clearly explains task objectives -
before learners begin activities.

9(32.1%)

14(50%) 5(17.9%) | - 2.85 70

12 The teacher uses pair and group work
effectively during task implementation.

1(3.6%)

7(25.0%)

15(536%) | 5(17.9%) | - 2.85 75

13 The teacher monitors learners’ participation -
and supports them during tasks.

9(32.1%)

16(57.1%) | 3(10.7%) - 278 63

14 The teacher encourages learners to use
English meaningfully during task
performance.

1(3.6%)

11(39.3%)

13(464%) | 3(10.7%) | - 2.64 73

15 The teacher assesses learners’ performance
based on task completion and
communication.

2(71%)

9(32.1%)

13(464%) | 4(14.3%) - 268 81

16 The teacher uses tasks to promote learners’ | -
critical thinking skills.

12(42.9%)

13(464%) | 3(10.7%) - 268 67

17 The teacher varies task types to maintain -
learners’ interest and motivation.

5(17.9%)

16(57.1%) | 6(21.4%) 1(3.6%) 311 74

18 The teacher manages time effectively during
task-based lessons.

1(3.6%)

3(10.7%)

17(60.7%) | 5(17.9) 2(71%) 314 85

19 The teacher uses tasks to encourage learner
autonomy and responsibility.

1(3.6%)

6(21.4%)

14(50.0%) | 7(25.0%) - 2.96 79

20 The teacher reflects on task outcomes to -
improve future lesson planning.

2(7.1%)

12(42.9%) | 14(50.0%) | - 340 64

Weighted mean= 2.81.; Threshold=2.50
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As shown in Table 2, the extent to which
English language teachers in Ibarapa Central
Local Government Area use Task-Based
Language Teaching (TBLT) strategies in their
classroom instruction yielded a weighted mean
of2.81, which is above the established threshold
of 2.50. This indicates that the teachers
demonstrate a moderate to high level of use of
TBLT strategies in their English language
classrooms. However, eight of the twenty
assessment items recorded mean scores below
the overall weighted mean of 2.81, suggesting
areas of weakness in the practical application of
TBLT strategies. These items, arranged in
descending order of deficiency, include: item 5 —
The teacher uses authentic materials (e.g., news
articles, real-life dialogues) for classroom tasks
(mean=2.53<2.81), item 1 — The teacher shows
evidence of planning lessons around
communicative, real-world tasks (mean =2.60 <
2.81), item 4 — The teacher encourages learners
to interact and collaborate in completing tasks
(mean = 2.60 < 2.81), item 14 — The teacher
encourages learners to use English meaningfully
during task performance (mean = 2.64 < 2.81),
item 15 — The teacher assesses learners'
performance based on task completion and
communication (mean = 2.68 <2.81), item 16 —
The teacher uses tasks to promote learners'
critical thinking skills (mean=2.68 <2.81), item
8 — The teacher allows learners to plan and report
their task outcomes to the class (mean = 2.67 <
2.81), and item 7 — The teacher integrates all four
language skills during tasks (mean = 2.71 <
2.81). Conversely, several items recorded mean
scores above the weighted mean, indicating
stronger areas in teachers' use of TBLT
strategies. Notably, item 20, “The teacher
reflects on task outcomes to improve future
lesson planning,” recorded the highest mean
score (mean = 3.40), followed by item 18, “The
teacher manages time effectively during task-
based lessons (mean = 3.14),” and item 17, “The
teacher varies task types to maintain learners'
interest and motivation” (mean = 3.11). These
results suggest that teachers are more proficient
in post-task reflection, classroom management,
and sustaining learner motivation during task-

based instruction.

Hence, it could be deduced that, with a
weighted mean of 2.81 exceeding the threshold
of 2.50, English language teachers moderately
utilise TBLT strategies in their classroom
instruction.

Discussion of Findings
Teachers' Knowledge of TBLT

The study found that English language
teachers in Ibarapa Central Local Government
Area demonstrated a high level of knowledge of
Task-Based Language Teaching (TBLT). This is
evident from the overall strong performance of
the respondents in the knowledge test, which
indicates that they are well familiar with the
principles, stages, and instructional
requirements of TBLT. Furthermore, the
consistency in their responses suggests that most
of the teachers share a similar level of
understanding, with little variation in their
knowledge. Similarly, Ahmad and Rao (2019)
found that teachers with extensive knowledge of
task-based approaches could structure learning
activities that promote learner engagement and
language acquisition. This finding aligns with
the empirical study of Ellis (2017), who reported
that many English language teachers
demonstrate strong theoretical understanding of
task-based instruction due to their exposure to
modern language teaching methodologies
during teacher training and professional
development programmes. Ellis found that
teachers with sound knowledge of TBLT
principles are better able to conceptualize
communicative tasks and structure language
learning activities that promote meaningful
interaction.

Similarly, the finding corroborates the
study conducted by Ahmad and Rao (2019),
which revealed that teachers who possess
adequate knowledge of task-based teaching
approaches tend to demonstrate awareness of
learner-centred instructional practices and
communicative language teaching principles.

Teachers' Usage of TBLT Strategies
The findings of this study indicated that
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English language teachers in Ibarapa Central
Local Government Area moderately to highly
used TBLT strategies in their classroom
instruction. This conclusion is drawn from the
fact that the overall mean score is higher than the
established benchmark for determining the level
of usage, indicating that teachers are making
considerable use of TBLT strategies in their
teaching. However, this conclusion is further
supported by the observation that some aspects
of TBLT are not consistently implemented.
Several areas, such as the use of authentic
materials, planning of communicative tasks,
promotion of learner interaction, and integration
of language skills, showed weaker application.
This suggests that although teachers use TBLT
strategies, their implementation is not yet fully
comprehensive. This finding is consistent with
the study by Littlewood (2014), which reported
that even knowledgeable teachers sometimes
struggle to implement task-based strategies
effectively due to practical classroom
constraints. Similarly, Lee and VanPatten (2020)
found that the use of TBLT in classrooms is often
inconsistent, with teachers more proficient in
planning and reflection than in facilitating
interactive, authentic, and skill-integrated tasks.
Similarly, Butler (2011) found that although
teachers show willingness to apply TBLT
strategies, the implementation is often partial
due to practical challenges such as large class
sizes, insufficient instructional resources,
limited teaching time, and examination-oriented
curricula. These constraints may explain why
some items in the current study recorded lower
mean scores, particularly in areas such as the use
of authentic materials, learner autonomy, and
integrated language skill development.
Contrarily, Carless, (2007) Jeon & Hahn,
(2016); and Nguyen, (2018) found that teachers
often struggle with task design, alignment with
the curriculum, and classroom management,
even when they are familiar with the principles
of TBLT.

Conclusion
This study examined teachers'
knowledge and usage of Task-Based Language
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Teaching in public secondary schools in Ibarapa
Central Local Government Area of Oyo State.
The findings revealed that teachers possess
substantial theoretical knowledge of TBLT.
However, despite this high level of knowledge,
classroom implementation remains only
moderate. Furthermore, the absence of a
statistically significant relationship between
knowledge and usage indicates that possessing
theoretical awareness alone does not guarantee
practical application in classroom contexts. The
study therefore concludes that while teachers are
conceptually informed about Task-Based
Language Teaching, effective implementation
may be constrained by contextual, institutional,
or structural factors beyond individual
knowledge. Improving implementation will
therefore require more than knowledge
enhancement; it will require supportive
classroom conditions and systemic
reinforcement.

Recommendations
Based on the findings of this study, it
is therefore recommended that:

1. English language teachers should
participate in regular, practice-oriented
professional development programmes
focused on the practical application of Task-
Based Language Teaching strategies.

2. School administrators should establish
monitoring and mentoring systems to
support effective implementation of TBLT
in classroom practice.

3. Curriculum planners and educational
authorities should ensure alignment
between communicative curriculum
objectives and assessment formats to
encourage the consistent use of task-based
strategies.

4. Government and school management
should provide adequate instructional
materials and resources that facilitate
authentic, collaborative, and communi-
cative classroom tasks.
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